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Abstract 


The world of work has been dedicated to the promotion of teamwork as a strength for 
companies. During the last few years, the demand for group coaching and teamwork has grown. 
The same has happened in English language learning and school life as a whole. Teachers and 
administrators have tried to encourage teamwork in their schools and classrooms. In this article, 
we show comics as a strategy that we rarely explore, considering that students love comics. Comics 
serve as a Strategy for reading, writing, speaking, and even listening. In this article, we will also 
work on some workshops in which students are required to do role-plays as group work. The 
creation of comics could move students to be sociable and to show their skills in creating and 


reproducing comics. 
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Chapter 1: Introduction 


ESL is critically important since it enables learners to acquire English language skills. 
Teachers must use the best approaches to promote learners' ESL oral communication skills 
(Maarof, 2018). English is typically used since it is one of the most widespread languages 
worldwide and is thus used to convey news and other information. Therefore, students should be 
encouraged to learn English as their second language because ESL allows them to reach out to 
those who only converse in English while connecting with their native-speaking family members 
and friends inside the community. Therefore, the main purpose of this project is to help teachers 
encourage and help students learn ESL. Teaching English as a second language is crucial since 
ESL teachers not only help solve the language barrier issue but also act as cultural mentors to the 
learners as they assist them in navigating the nuances and cultural differences they may face in a 
new country. Their English language teachers directly influence the lives and futures of ESL 
students. According to Manolescu (2021), English as a Second Language is helpful in educational 
settings and plays an important role in international communication. 

To support learning English as a second language, I will create a website to share scripts to 
help teachers encourage their students to learn English as a second language. I will enable those 
teachers who teach English as a second language to use this website while giving instructions and 
presenting materials in the classrooms. This website will be vital because it will provide several 
educational web applications that will offer opportunities for interactions between teachers and 
students in a virtual classroom and increase students' motivation to learn English as a second 


language. Web applications that will be provided on this website to help teachers give instructions 


to the students include Glogster for visual online posters, Toondoo for comic strip creation and 
Edmodo for online networking and GoAnimate for animated videos (Fatimah & Santiana, 2017). 
Both students and teachers will benefit from my web applications in different ways. 

In the theater, actors prepare to play a character, create a voice, and do their best to show a 
well-made and developed product. In the same way, students in the classroom prepare themselves 
to perform a play with a fun and motivating intensity. When students present role-playing 
activities, they enter into an imaginary possibility within the school. This project intends to engage 
students to participate in role-plays with which teachers will have reading and motivational 
resources for their students. To start with, Glogster, a web for generating online posters, will allow 
teachers to generate an online board consisting of audio, pictures, and video for students to 
understand easily. In addition, Glogster will allow students to work together on projects like book 
reports, character analyses, research projects, and historical timelines. Glogster is an innovative 
alternative to the standard report style that gives students more freedom to express themselves 
while sharing their findings (Fatimah & Santiana, 2017). With Glogster, teachers will have a new 
tool for creatively presenting content. Furthermore, Glogster will aid in capturing the attention of 
pupils and inspiring originality in ESL classrooms. 

ESL teachers remain in constant preparation to train their students in learning the target 
language. In search of resources to engage their students with their class, ESL teachers search the 
web for the perfect strategies and activities for the topics they are preparing for their lessons. 
Creating websites where teachers can find short theatrical dialogues connecting grammar with 
reading and speaking would be pertinent. Teachers will be happy to find resources where students 
can prepare a character and try to make an excellent speech to present during lessons in front of 


their classmates. 


Additionally, teachers will benefit from the Toondo application as they can generate pictures 
and use them for teaching English as a second language. It will be easier for students to understand 
what they are being taught with the help of pictures. Moreover, the Edmodo application will allow 
teachers and students to interact outside the classroom. This application will be helpful in file 
sharing, assigning students' grades, and giving assignments. Edmodo will facilitate a productive 
learning environment by facilitating student-to-student and student-to-instructor communication 
and sharing group and individual responses to learning activities. Goanimate will benefit teachers 
by enabling them to present powerful animations and presentations that engage students in learning 
(Fatimah & Santiana, 2017). 

In addition, in my efforts to support ESL learning, I will encourage teachers to use online 
role-plays, as they are crucial for ESL students’ development of language and argumentative 
writing skills (Najjemba et al., 2020). I will also include Canva in creating the website because it 
has become a handy tool for many professionals worldwide. Canva is so helpful in any field of 
work. For teachers, Canva became a must-have last year to create slideshows, videos, scripts, 
comics, and many more activities with multiple templates that make the work easier to finish. 
Lastly, Pixton is a web-based learning tool (WBLT) that allows students and educators to create 
comics. There are various templates/themes (content packs) that educators can choose from to help 
their students better understand the topic they are learning and to help them develop their writing 


skills. 


Chapter 2: Literature Review 


Language is the primary means of formulating thoughts and communicating different ideas 
with others, especially for students. Through communication, people can exchange ideas freely 
since they use language as a mode of interaction. Students join the classroom with various skills, 
passions, and past knowledge (Portnoy, 2019). It becomes easier to exercise their cognitive 
abilities and how apply the information learned in their learning activity. The English Language 
Arts (ELA) is involved in identifying the thinking processes that support the ability of learners to 
utilize language to develop the meaning of texts, both their texts and from others. ELA focuses 
on syntax, linguistic, writing, and reading skills (Zhang, 2017). Thus, students in ELA 
classrooms should develop grammar and semantics, writing skills, and reading comprehension. 
They use it in the classroom setting since they engage and interact freely with their fellow 
students and educators. 

Similarly, English as a Second Language (ESL) shares the same principle, only that it 
involves teaching non-English-speaking students. The use of language in learning helps motivate 
students to study more and improve their social engagement levels. Teaching ESL is significant 
as ESL teachers help solve language barrier problems and directly influence the future and lives 
of ESL students (Hussain et al., 2020). In promoting effective English teaching, graphic novels 
and scripts like comics motivate, enrich skills, and support struggling learners. Nevertheless, it is 
challenging to determine effective strategies for teaching ELA. Comics is a crucial tool for 
fulfilling the different requirements of ELA pupils. Therefore, understanding the research behind 


the most effective approach to utilize comics to differentiate, evaluate, and generate interest in an 


English Language Arts classroom is essential. Therefore, this literature review on using comics 
to promote effective ELA teaching strives to close the present gaps in the knowledge. 

Previous studies highlight various strategies for teaching ELA (Lewkowich, 2019). They 
cite agreeable strategies that can ensure improved teaching by ELA teachers. Nevertheless, an 
information gap exists as ELA classrooms still have struggling students, and educators are 
yearning for improvement; this thesis intends to help reflect on who an educator is and facilitate 
the link between educational philosophy and the most successful teaching practices. Spiegelman, 
a notable comic designer, and supporter, once said, "Comics are a gateway drug to reading" 
(Lewkowich, 2019). English Language of Arts is applicable when students are willing to 
participate in extracurricular activities that will improve their skills and enhance their 
participation levels in class (Hidalgo, 2020). Hence, this literature review is motivated by the 
belief that the assertion above is accurate and the desire to find the most effective manner to use 
"medicine." Therefore, this research will investigate best practices for using comics to teach 
English Language Arts, using comics for differentiation in the ELA classroom, and evaluating 


reading and writing teaching using comics. 


Summary of Selected Literature 

Before turning to summaries, there are some crucial notable highlights. Lewkowich 
(2019) and Lindblom et al. (2016) provided the closest example in the present literature 
concerning the proposed research study for conducting this literature review. Lewkowich’s 
(2019) study largely favors the usage of comics. It concludes that a purposeful, robust pedagogy 


is required to effectively use comics in the classroom. The use of comics is essential in the 


learning practice since it allows students to develop cognitive and creative thinking skills that 


improve the classroom experience. 


National Council of Teachers of English Report on Comics 

Ormrod (2016) discussed that NCTE is a professional educator organization to promote ELA 
instruction and learning. NCTE is regarded as an authority in English language arts. Their 
content is based on research and evaluated by experts (Ormrod, 2016). Multiple NCTE position 
statements support the use of comics in the classroom. For instance, they assert that we should 
"promote and encourage writers, illustrators, publishers, and booksellers whose work reflects 
numerous viewpoints and cultural variety in the lives of all children" (Buehl, 2017). It also asks 
for an increase in reading that is more varied. Therefore, comics both depict diversity and have 


varied formats and natures (Attwood & Gerber, 2020). 


The Use of Comics Reinforces ELA Teaching Best Practices 

Comics is a great source of knowledge that outlines different aspects of language in the 
writing, and reading literacy skills. The source contains different vocabularies and spoken 
languages of pragmatics (Isaacson, 2017). Comics are capable of improving a learner’s level of 
engagement and motivation. In the ESL classroom, the learner’s skills and reading abilities are 
harnessed. The students are allowed to participate in activities such as asking questions, to help 
identify strategic points within a reported speech. In addition, the use of discussions allows the 
learners to describe the comic strip characters present within a given story and the key 
components used in describing the content (Spack, 1988). Comics also stimulate students to 


create influential content concerning a given topic. The use of comics are authentic based texts 


within the ESL classroom setting promotes the writing and reading skills of the learners 
(Crowson, 2020). The unwilling readers end up reading more, engaging with the narrative text, 
and enjoying every bit of the content. The behavior towards the learning activity transforms 
readers who can read the text in comics. Kersulov (2016) provided that college teachers have 
started adopting comics because they understand their importance in fostering critical thinking 
and cultural sensitivity. In addition, increased use is significant because even college instructors 
recognize the need to teach visual literacy as college preparation. Despite mentions of opposition 
in Kersulov's (2016) study, it does not have any explanation concerning teaching practice. 
Regarding the apparent lack of intellectual rigor in comics or "low brow" nature and themes, the 
references to the opposition in the research were from parents, advanced students, and 
community people (Reading Comics, 2021). Teachers' resistance to utilizing comics in the ELA 
classroom was not based on doubts about the educational value of comics but on doubts about 
their capacity to teach using wits successfully. 

Comics help contributes to cultural awareness by enhancing the cultural differences within 
a given learning activity. It creates an intercultural communicative form of competence that 
checks the degree to which learners can engage and respond to different texts culturally or 
personally (Ferlazzo & Sypnieski, 2022). Students can interact freely and analyze different 
coursework materials since the use of the English language creates an environment for social 
engagement (Axelrod, 2020). In the intermediate foreign language and elementary classroom 
setting, the use of comics improves culture since students learn the various style variations that 
exist within the semiotic world (Hidalgo, 2020). The technique stimulates their use of cultural 
connotations and how to utilize it in the learning activity. Several educators and writers have 


shared their studies and conclusions using comics. Ryder (2021) authored the seminal work 


Understanding Comics entirely in comic book format. Ayers followed suit by penning to teach 
The Journey in comic book format. Attwood and Gerber (2020) described words and images 
interacting in a dance that compels us to explore questions we would not otherwise consider. The 
images create an atmosphere where content can be understood and expressed in ways that can be 
analyzed by students easily. Finally, Smith (2020) developed a dissertation in a comic book style 
primarily to question the notion that words should be the primary mode of communication; this 
groundbreaking dissertation was eventually released as a book. 

Lewkowich (2019) asserted that the use of comics in the classroom and promotion comics 
as an educational tool for preparing pupils for college are expanding. Numerous studies support 
the use of comics in the classroom (Lewkowich, 2019). The surge in academic writing not just 
on comics but also in comic style illustrates the academic community's growing embrace of 
comics (Lewkowich, 2019). Most people in the current society have embarked on the use of 
comics as a strategy for boosting their learning experience (Leki & Carson, 1997). Teachers have 
incorporated the use of comics in their teaching practice to create a new experience for learners. 
the technique has created room for the generation of ideas since the use of arts expands their 
cognitive, thinking, and creative abilities (Van Manen & Adams, 2009). The ESL learners can 
therefore use the educational tool as a way of improving their ELA skills. 

Buehl (2017) contributed to improved knowledge of how to teach English Language Arts 
by highlighting best practices. Buehl's (2017) study may also drive the development of curricula 
for teaching secondary students in an inclusive, engaging way sensitive to their distinct cultures 
and requirements for differentiation. Initially, it was anticipated that research on using comics in 
the classroom would be contentious and restricted. However, Buehl (2017) established a 


connection between evaluations, differentiation, and best practices in ELA classrooms. 


Consequently, the assessment focus shifts from utilizing comics to include choices and 
alternatives in the assessment to employing wits and visuals for the process-oriented evaluation. 
In addition to assessing information, Lindblom et al. (2016) urged that these tests use 
differentiation to teach new knowledge. The assessment discovered in the study is related to and 


illustrative of the teaching cycle. 


Comics and Visual Literacy 

Ryder (2021) provided that due to the increasingly optical character of society, even young 
pupils must acquire visual literacy abilities. Teaching visual literacy enables pupils to interpret 
the symbolic significance of pictures and exercise critical thought. As the visual aspect of the 
texts that students engage with increases daily, the necessity for visual literacy teaching becomes 
more apparent (Ryder, 2021). Therefore, students must develop the graphic literacy skills 
necessary to comprehend and create visual communications. In addition, Kersulov (2016) 
asserted that infographics are frequent visual messages that students produce or interpret. 
Infographics are visible forms of data representations that simplify the presentation of detailed 
information. The data presentations use appealing images that are easy to understand and relate 
to in the classroom setting (Ji, 2015). In general, infographics do not satisfy the definition of 
comics. However, they employ many of the same visual components as comics (Ormrod, 2016). 
Therefore, comics and infographics complement one another well in the graphic classroom and 
should be utilized to enhance learning when combined (Ormrod, 2016) 

Ryder (2021) used infographics to summarize information from conventional literary 
works. The writers infographic project was motivated by the concept that graphic novels 


improve engagement and facilitate access to complicated topics by combining graphics and text 
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(Kersulov, 2016). Integrating literary and informative text, Ryder (2021) created the activity to 
achieve a balance. Students then use infographics to construct an informative narrative based on 
their studied classic literary work. Therefore, this illustrates how comics and visuals may be 
utilized to dismantle canonical instruction. 

Reading comic books (2021) provides that students need more education to interpret 
infographics; this implies that more teaching in the subject of visual literacy is required. They 
can analyze data and use valid presentations to pass knowledge in the classroom. Reading 
Comics (2021) recommended group examinations and peer review to develop these visual 
analytic abilities. Concluding and synthesizing knowledge are abstract abilities with which 
contemporary pupils struggle. Therefore, the visual element of all comic books allows kids to 
blend the texts, and visuals and develop their abilities. Scholastic (n.d) began utilizing visual 
ways to teach vocabulary after understanding the significance of visual literacy and the excellent 
retention with visual training. From the use of arts, it becomes easier for students to understand 
different vocabulary since they use language in the ELA lessons (Luo & Huang, 2019). 
According to Spencer (2017), incorporating a picture or sensory experience improves word 
recognition. In addition, since words are dual-coded, meaning and image are processed when 
they are stored in memory. Therefore, the entire learning experience becomes positive for all 
students since they improve their skills in art and enhance their language abilities. 

Smith (2020) discussed the superiority and dominance of the written word over visual 
images in teaching English. Ormrod (2016) further explained that all reading is visual since 
letters are symbols with a signified meaning. Reading pictures requires a higher level of critical 
thinking. However, West and Williams (2015) emphasized that a unique and purposeful 


pedagogy is required to maximize the potential of employing wit; this is opposed to simply 
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placing comics in the school library, providing them as choice texts or substitute reading for 
struggling readers. Comics may be a simple resource with few creative possibilities as long as 
teachers do not seek to capitalize on using them with the four skills. To realize the potential of 
comics, teachers must be resourceful in understanding that reading is linked to speaking and that 


the other two skills can complement each other in the same way. 


Using Comics to Distinguish in ELA 

Scholastic (n.d.) states that differentiation is necessary since, in each class; there will be 
students with diverse interests, abilities, and deficiencies. Teachers should promote individual or 
group reading to motivate and reveal students’ academic skills or weaknesses. Differentiation in 
the ELA classroom may be achieved via the environment, topic levels, flexible grouping, product 
choice, reading choice, and scaffolder teaching. Thus, differentiation is a helpful educational 
method that enables instructors to adapt teaching to the needs and levels of individual students 
(Attwood & Gerber, 2020) 

Differentiation is often cited as a beneficial use of comics, and comics lend themselves 
well to this application. However, Wilhelm and Smith (2016) indicated that this is not just, 
because "comics are easy"; there must be an aim. Students must still be explicitly taught various 
literary and reading aspects, but the visual structure of comics lends itself nicely to difference. 
Likewise, Scholastic (n.d) believes that visual literacy permits differentiation by enabling 
students with various learning styles to have a more significant part in the subject. 

Attwood and Gerber (2020) matched students who excelled in narrative and creative 
abilities with those who struggled in these areas. Students can collaborate on the drawing and 


story. They could create teamwork that allows each child to shine in his or her area of expertise. 
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Each student could contribute to the creation of comics by demonstrating the skill that each has 
as an individual or they could do it as a group. For example, the student who excels in drawing 
could make the comics, the student who excels in writing could help with the writing, and 
another could be in charge of finding a story to fit the theme. In this way, teamwork, and the 
combination of comics and assessment distinguish between talented and struggling students and 
provide leadership opportunities for children excelling in less common academic areas. 

Additionally, Scholastic (n.d), in "Graphix: A Guide to Using Graphic Novels with 
Children and Teens," highlights that this vast capacity to distinguish may assist kids with 
difficulty with language learning for several reasons. Hence, graphic novels may be used to 
differentiate text for the varied requirements of students in contemporary schools. According to 
Wilhelm and Smith (2016), context cues in drawings help kids with special needs, students with 
autism may more easily recognize emotions in the illustrations, and English language learners 
improve their language skills by rapidly absorbing new terminology. The pictures in graphic 
novels enhance student learning by automatically differentiating the text for a range of learning 
requirements. 

In addition, the accessibility of comics contributes to distinctiveness. According to West 
and Williams (2015), students who are prepared for varying degrees of academic complexity but, 
require access to the same subject, may utilize comics. They discovered that including graphic 
novels in the curriculum engaged kids unable to read standard texts smoothly. Due to the visual 
structure of the text, students may reread as needed to deepen comprehension more quickly and 
eliminate a barrier (Spencer, 2017). The usage of “Sacco’s The Great War: July 1, 1916: The 
First Day of the Battle of the Somme” with the whole class is a better illustration; this picture is a 


wordless panorama depicting trench combat. Attwood and Gerber (2020) provided that students 
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had difficulty connecting this battle and the linked literature they were studying. They coupled a 
museum tour of the artwork with homework geared to increase student engagement with the 
painting. It was determined that "... the absence of text and the tremendous richness of the 
combat produced a rich, compelling learning experience that respected the diversity of students' 
processing speeds and learning styles" (Attwood & Gerber, 2020). The visual story allows a 
wider variety of pupils to explore an idea together while respecting neurodiversity in the 
classroom. 

Wilhelm and Smith (2016) provide that comics are a practical approach for differentiating 
instruction when the text is too harsh for pupils to grasp. Thus, comics should also be utilized to 
facilitate students' comprehension of more complex literature. Spencer (2017) found that literary 
techniques such as point of view and symbolism are visual. Therefore, he started utilizing 
graphic novels to explain the devices and assist students in recognizing them in works that are 
more conventional. Also, West and Williams (2015) highlight that comics may scaffold pupils’ 
learning, from reluctant to brilliant readers, as they move to other literature and content reading 
styles for several topics. Therefore, the study on comics and differentiation suggests that comics 
lend themselves well to distinction due to their readability, accessibility, and high interest (West 
& Williams, 2015). In addition, comics allow for differentiation while utilizing a single class text 
since the material is accessible to all students while allowing for deeper learning and 


interpretation for more advanced pupils. 


Using Comics for Valuation in ELA 
Spencer (2017) provides that evaluation is an integral component of the curricular cycle. 


The evaluation helps check the student’s progress and ascertain the level they have attained 
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during the learning process (McGovern, 2018). Students' knowledge, skills, and talents may be 
evaluated, measured, and documented before and after instruction. The purpose of assessment is 
to assess student learning and success to determine whether learning objectives have been 
accomplished (Spencer, 2017). Assessment is used to inform teaching as part of the curricular 
cycle. Through differentiation and multimodal choices, comics are also conducive to evaluation. 
Therefore, teachers use the platform to assess the students and determine their position in the 
ELA final evaluations. 

Moreover, Reading Comics (2021) outlines that due to the visual and creative character of 
comics; their use in assessment may eliminate certain obstacles and enable students to 
demonstrate their ability in the categories the instructor desires to evaluate, preventing the 
disadvantage of some pupils. Thus, in ELA, the instructor may examine reading and writing 
skills and any particular material, whether purposefully or not; this is typical of many ELA 
examinations. They also check their ability to apply the learned information to the use of arts to 
present key ideas (Taylor et al., 2019). The technique determines whether they are fit to progress 
to the next level based on the given ESL curriculum. 

The texts and comics create an environment for students where they can make choices 
during the assessment period. The outcome needed can be predicted since the choices made 
require effort from students (Pizzuto & Kennedy, 2019). When assessing student knowledge, it is 
applicable to use research papers and written exams for better results (Johnson, 2021). Students 
are required to use visual portfolios that will display their literacy skills and visual form of 
culture. The other assessment focuses on the narrative aspect of the learning experience (Reid & 
Moses, 2022). The students are given the task of turning a scene into a short-based comic. Their 


responsibility is to represent the scenes in a way that literary information can be acquired from 
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the narrative (Cooks & Sams, 2020). It requires the use of literary analysis skills and the use of 
comic techniques for better results (Vardanyan et al., 2018). Students can therefore express 
concepts and ideas differently without the need to write them down. The assessment process 
becomes easier since choices are given (Winston & Stinson, 2016). The use of comics during an 


evaluation process helps teachers improve the outcomes during a learning process. 


Conclusion 

The study suggests that using comics in the classroom may improve teaching English 
language arts. Comics are exciting and may attract both hesitant and passionate readers to 
participate in the curriculum. Visual modes of communication enhance critical thinking and 
correspond to the increasingly visual aspect of contemporary culture. The research indicates that 
comics are excellent tool for teaching English language arts. Through the research on 
deconstructing the traditional use of text in secondary ELA classrooms with the foundation of 
comics as an effective teaching strategy, there are three significant gaps; using comics to 
enhance best practices in ELA, using comics for differentiation, and using comics for 
assessment. Thus, these gaps show a need for further studies to close them. Therefore, applying 


this study will be crucial in promoting effective teaching of ELA. 


Chapter 3: Project Design 


English language learners often need to be motivated and encouraged to participate 
actively in learning. Various teachers often need to inspire each other to ensure maximum 
creativity and encourage students to study English effectively. This project involves creating a 
website to share various scripts, such as online comics, to help English teachers motivate their 
students to learn English as a foreign language. English plays a vital role in international 
communication and is essential in educational settings (Manolescu, 2021). Online comics are 
particularly effective teaching tools. These tools, teacher-learner interactions, and positive 
learner outcomes contribute to effectively learning English as a foreign language (Johnson, 
1992). Therefore, this chapter examines the different reasons for using Pixton as a web 
application for creating websites and the different procedures for creating online scripts. It will 
examine the activities teachers of English as a foreign language can find on the website to apply 
to their online or face-to-face classes to ensure students’ participation and improve their speaking 
and reading skills. Pixton could be a handy tool for teachers to present in their classes as a part of 
their lessons in online or face-to-face classes as an online resource or use of technologies. In 
addition, the basics of using online scripts and comics and organizing the activities in a sequence 
from least to most challenging will be detailed. 

In creating online scripts to help ESL teachers engage students to improve their speaking 
and reading skills. I will conduct seven activities using Scripts designed in Pixton. The scripts 
designed as comics will have written and discussion workshops for teachers to create their 


comics in class. Some activities are online by accessing a website where you can read comics 
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and perform Role Plays activities. In addition, they can download the comics, complete with 
scripts. They will also be able to download the blank comics so that students can create their own 
stories with the templates and characters already created. ESL teachers could use the Pixton 
application to create online scripts and comics for their students to improve their engagement, 
reading, and writing skills. This project will include written and audio-visual guides on how to 
create comics in Pixton for teachers to build their stories as lessons for classes. 

Writing improves English and influences other people (Gennaro, 2016). Therefore, ESL 
teachers could write comic stories that can improve their English language learners' reading and 
speaking skills through practice. Writing is a more effective modality for change than speaking 
and is the most enduring form of communication. The ESL teacher must also consider several 
elements when writing the online comic script. These elements include theme, narrative, 
characters, and setting. ESL teachers should model what students are expected to accomplish in 
independent writing. Thus, they will ensure that students learn the various encoding and 
composition processes, spelling skills, and strategies to be able to write; this can pose significant 
cognitive challenges, as students must improve their speaking and reading skills. Typically, 
interactive writing is based on sociocultural and cognitive learning theories (Williams, 2017). 
Therefore, ESL teachers will ensure interactive writing through the written story for online 
comics. In addition, the written story could influence English language learners to read, 
improving their reading and speaking skills. 

Teachers could create a Pixton account to develop online scripts in the next step. The 
sample online scripts and comics could show ESL teachers that interactive tools result in an 
approach to technology that many professionals depend on and has become an increasingly 


important tool for many professions worldwide. 
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Reading skills are among the most crucial skills for students. Several factors affect ESL 
students’ reading comprehension, such as purpose, particular reading skills, and proficiency level 
(Isaacson, 2017). Therefore, reading strategies, such as online scripts, are necessary to improve 
reading skills and overall speaking skills. When ESL teachers employ reading strategies, ESL 
students will advance in reading comprehension. In addition, visuals will help ESL teachers 
engage in authentic interactions. Teachers will address linguistic and content features with low- 
level L2 learners. For example, visuals will influence the types of questions used in classroom 
contexts and how this may affect teachers' effectiveness and students' language production 
(McGovern, 2018). However, online scripts will better engage learners. Therefore, online scripts 
can help ESL teachers engage students, thus improving their reading and speaking skills. 

Finally, teachers will find video clips as conversations and subtitles for students to listen to 
the pronunciation and practice the speaking they have done with the comics in the workshops 
already provided. Teachers could practice all four skills, keeping in mind that the goal of this 
project is for students to practice reading and speaking. Speech can be practiced using the scripts 
as Role Plays in the classroom. The teacher should be a fundamental guide in teaching the 
vocabulary before implementing the workshops provided on the website proposed in this project. 


In addition, writing can be practiced by performing role-plays 


Chapter 4: The Project 


This project consists of designing an educational website to help teachers have more 
resources when creating Role Plays in their lessons. In addition, this website will have 
workshops that support the teachers' work, including activities to develop the four language 
teaching/learning skills. The website will be offered for any English language teacher to access 
its resources. In addition, students can access the site and download its content, as well as 


instructions for creating digital comics and scripts. 


The name of the website is Coming for Comics (Figure 4.1) and the web address is 


https://comingforcomics.webador.es/ 


Figure 4.1: Home Page 


COMING FOR COMICS 


Home | Coming for comic | Templates | Workshops | Resources | Uses inthe Classroom 


Figure 4.1 
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In the main menu, users can find six links to learn more about Coming for Comics, how to 
access it through the website, and find ten comics to develop role-playing in the classroom. You 
can also use the comics as reading assignments. In coming for Comics, you will also find 
templates to create your own stories based on the situations and gestures of the characters found 
in the templates. Teachers can also see a link with workshops from the comics posted on one of 
the links on the page. In addition, a link explains how to create comics using Pixton and Canva. 
In addition, you will find a link to the written explanation of how to make comics to create 


stories. Teachers will benefit from the resources found on this website. 
Figure 4.2: Coming for comics 


In the second link, called "Coming for comics?” (Figure 4.2.), there are ten comics with 
different situations that can occur in real life. The comics could be used as reading resources or 
working with students on speech reinforcement. The comics help because of their great visual 
content that is not only 

展翅 COMING FOR COMICS 
scripted but also characters 
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with expressed emotions. 


Comics help create Role Plays in the classroom. They can also be used to practice reading in a fun way in 
class. In addition, students love comics because they fell fictional and fantasy stories. 
eee >) _ pa 


Figure 4.2 


à Comics are capable of improving a learner's level of engagement and motivation. In the 
ESL classroom, the learner's skills and reading abilities are harnessed. The students are 
allowed to participate in activities such as asking questions, to help identify strategic 
points within a bails speech. 
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Comics also stimulate students to create influential content concerning a given topic. 
The use of comics are authentic based texts within the ESL classroom setting promotes 
the mee a reading skills of the learners slabs 2020). 
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The behavior towards the learning activity transforms who can read the text in 
comics. Kersulov (2016) provided that college teachers started adopting comics 
because they understand their importance in fostering critical thinking and cultural 
itivity. 
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Figure 4.3: Templates 


In the third link, called "Templates" (Figure 4.3), there are ten templates of the comics 
posted in the previous link, "Coming for Comics" The templates serve to create stories different 
from the ones they have read before. The templates could be a resource for writing and can then 


be used as a resource for reading and speaking. 


hs 


COMING FOR COMICS 
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You can create your story. No limits to your imagination. 
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Figure 4.4: Workshops 
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In the fourth link, called "Workshops" (Figure 4.4), there are four workshops on the 


comics posted in the previous link, "Coming for Comics" The workshops are designed taking 


into account the comics that were posted above (Jolyon, 2020). The workshops have activities, 


four answer options to complete the five questions, and two quizzes that can be solved in groups 


of two or more students. In addition, the workshops are conversations that can be used as role- 


plays inside or outside the classroom. 


COMING FOR COMICS 
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Figure 4.4 


You can find some workshop to assess your students 
about the comics and role plays they put into practice. 


Situation: Alice talks to her neighbor Nick. 
Alice: Hello Nick. It's Katie's (1) at school. 
Nick: I've just taken Toby to school. He 
didn't want to get out of bed this 
morning. 
Alice: We saw Toby. He is in the same 
group as Katie. 
Nick: The teacher and assistant teacher 
‘of the reception class are wonderful. 
Alice: They will need lots of energy. 
Nick: Yes and they are very patient. 
Alice: Katie (2) when | left her. 
Nick: Toby will make sure she is alright. He's (3) 


than Katie so he knows the routine. 


Alice: | feel sad seeing her so upset. 
Nick: | promise you, within minutes of your leaving she will start to 


make friends and (4) 


In this ESL travel conversation exercise, you need to choose the correct 
option (A-D) to fill in each of the blanks in the following conversation. 


Situation: Bob travels by bus to the city center. 


Bob: Excuse me, driver. (1) 


Driver: Yes. We go directly to the city center. 
Bob; That's great. | would like one ticket, please. 
Driver: (2) 


Bob: No, | don't. 
Driver: (3) 
Bob: I would like a return ticket please. 


Driver: That will be 2.40, please. 
Bob: Here you go. (4) 
Driver: Yes, please press the buzzer when we get near, there Is a bus stop 


opposite the mall. 
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Situation: Lois is late for work. 


Lois: Sorry | am late. 

Manager: (1) . This is the second time this 
week that you have arrived late! 

Lois: I lost my car keys. 

Manager: How did you get to the shop if you lost your keys? 

Lois: My friend found them for me. (2) 


Manager [Laughing]: Oh Tui! You are such a scatterbrain! 
Lois: I am sorry. There were traffic jams all the way and all (3) 

as | approached. 
Manager: Alright. Now calm down. (4) .Try 
and leave home tomorrow ten minutes earlier and thetraffic may not be so 
congested. 
Lois: Thank you for being so understanding. 
Manager: The shop has only just opened and we have not had many 
customers yet. 
Lois:1sometimes think it would be quicker to (5) 


Manager: You are lucky as you have a parking space allocated to you in the 
car park. 


Exercise 1 


In the first ESL at work activity, you need to read the following conversation 
and then decide which option (A-D) in each question is the best to fill the 


gaps. 


1. Select the best option. It probably has two options. 
A) You are 15 minutes early 

B) You are 15 minutes late 

C) You are 20 minutes late 

D) You are never late 


2. Select the best option. It probably has two options. 
A) They were in the bedroom 
B) They were in my coat pocket 
C) They were in the car 
D) They were in my bag 


3. Select the best option. It probably has two options. 


A) The traffic lights seemed to go green 

B) The traffic lights were not working 

C) The traffic lights seemed to take ages to change 
D) The traffic lights seemed to go red 


4. Select the best option. It probably has two options. 


A) I can see you are much stressed 
B) I can see you are happy 

C) I can see you are sad 

D) I can see you are very cross 


5. Select the best option. It probably has two options. 


A) Come to work by bus 
B) Cycle to work 

C) Walk to work 

D) Live closer to work 
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Exercise 2 


Here are some questions to create conversations to describe yourself. 


+ How would you describe yourself? 
Describe one of your teachers? 
What do you think is the nicest hair color? 
What are the most useful features when describing someone? 


Describe your parents or other relatives? 


Question set B 
Describe your best friend? 
Describe your favorite movie star? 
What are the sort of differences between people who come from different 
places? 
Explain what can make someone difficult to describe? 


In what ways are you similar to your parents? 
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Situation: Alice talks to her neighbor Nick. 


Alice: Hello Nick. It's Katie's (1) at school. 
Nick: I've just taken Toby to school. He 
didn't want to get out of bed this  - = 
morning. 
Alice: We saw Toby. He is in the same 
group as Katie. 
Nick: The teacher and assistant teacher 
of the reception class are wonderful. 
Alice: They will need lots of energy. 
Nick: Yes and they are very patient. 
Alice: Katie (2) when | left her. 
Nick: Toby will make sure she is alright. He's (3) 

than Katie so he knows the routine. 
Alice: | feel sad seeing her so upset. 
Nick: | promise you, within minutes of your leaving she will start to 
make friends and (4) 
Alice: As it is her first term, she only attends school in the morning. | 
will pick her up at [5] , 
Nick: Come in and have a cup of coffee. The morning will pass very 
quickly. In no time, at all it will be 12 o'clock. 


Alice: Thank you. I'd love a cup of coffee. 


Exercise 1 
Fill in the blanks in the following conversation using the options provided in 


the five questions below. 
Tt best to fill in the first blank? 


1) Which option is 
A) First day 
B) First year 
C) Second year 
D) Second day 
2) Which option is the best to fill in the second blank? 
A) Started to laugh 
B) Started to cry 
C) Started to run around 
D) Started to shout 


3) Which option is the best to fill in the third blank? 
A) Play with the toys 
B) Rub and hide 
C) Sit and read a book 
D) Go outside 
4) Which option is the best to fill in the fourth blank? 
A) Four o’clock 
B) Three o'clock 
C) Lunch time 
D) One o’clock 
5) Which option is the best to fill in the fifth blank? 
A) Four o'clock 
B) Three o'clock 
C) Lunch time 
D) One o'clock 
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Exercise 2 


For this ESL school conversation activity, you need to write a conversation of 
your own about a school or going to school. You can use the above 
conversations as examples. The conversation will be between two or more 
people and you just need to write what they would say to each other. When 
you have finished you can practice your speaking by getting some friends 
and performing the conversation. 


« How many different schools did you attend? 
+ Who was your favorite teacher? 

+ Do you think being a teacher is a good job? 

+ Would you like to be a teacher? Why? 

ə What did you like best about going to school? 


Question set B 


What was your favorite subject at school? 

Did you have any teachers that you did not like when you 
were at school? 

Did you go to a big school or a small school, and what 
was it like? 

What is a bad thing about being a teacher? 

What is the difference between a teacher and a head 


teacher? 


Situation: At the Doctor 
onist: Good morning, (1) 
es, | do. My name is Lucy Smith and my appointment is at 10.30 am. 
ptionist: Yes, thank you. (2) and the GP will see 


you as soon as she is free. 


ptionist: Ms. Smith, (3) 
: Good morning Ms. Smith. | have your test results here. 
Lucy: Good. | hope that everything is all right. 
和 Doctor: Yes, everything is ok. There are no 
major problems. | would suggest that yout 
not to eat too much food with a lot of 
cholesterol in it. 
Lucy: Oh dear. Is my cholesterol level too high? 
Doctor: It is quite high and you should try to stop it from getting any higher. 
Lucy: Ok. (4) to help reduce the 
cholesterol? 
Doctor: No. It is not too high so it would be better for you to lead a healt 
lifestyle rather than take medicine. 


Lucy: Ok doctor | will try. 
Doctor: Ok that will be good. 


Lucy: Thank you, doctor. | will make another appointment (5) 
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Exercise 1 
Fill in the blanks in the following conversation using the options provided in 
the five questions below. 


1) Which option is the best to fill in the first blank? 
A) Do you have an appointment? 
B) What do you want? 
C) What is the matter? 
D) Do you want me to diagnose you? 


2) Which option is the best to fill in the second blank? 
ase take a seat in the waiting room 
lease wait outside 
C) Please go to the hospital 
D) Please come back tomorrow 


3) Which option is the best to fill in the third blank? 
A) Please come back tomorrow. 
B) Please let me examine you now. 
C) Please go to consulting room one. 
D) Please tell me your symptoms. 


4) Which option is the best to fill in the fourth blank? 
A) Can you diagnose me with something 
B) Can the receptionist prescribe me some medicine 


C) Will I be ok to go to work 
D) Can you prescribe me some medicine 


5) Which option is the best to fill in the fifth blank? 
A) If I need to come and see you at the surgery again. 
B) If you need to come and make a house call to see me. 
C) If I want to see a specialist about this. 
D) If everything is ok and I feel fine. 
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Exercise 2 


Below you have two sets of ESL doctors’ conversation questions. With a 
friend, discuss the topics. One person should have set of questions A and the 
other set B. Try to give long answers and use as much of the vocabulary you 
have learnt as possible. 


+ How often do you visit the doctor? 
Do you think it is important for people have health 
checks from a doctor regularly? 
Would you like to be a doctor? 
What should happen when a doctor makes a mistake? 


Do you think doctors are important, why? 


Question set B 


Is it better to see a doctor in a clinic or a hospital? 
How long do doctors have to train for? 

Have you ever had to visit a specialist doctor? 

Do you know anyone who is a doctor? 

What do you think is the best part of being a doctor? 
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In this ESL travel conversation exercise, you need to choose the correct 
option (A-D) to fill in each of the blanks in the following conversation. 


Situation: Bob travels by bus to the city center. 


Bob: Excuse me, driver. (1) 
Driver: Yes. We go directly to the city center. 


Bob: That's great. | would like one ticket, please. 
Driver: (2) 

Bob: No, | don’t. 

Driver: (3) 


Bob: | would like a return ticket please. 


Driver: That will be 2.40, please. 

Bob: Here you go. (4) 

Driver: Yes, please press the buzzer when we get near, there is a bus stop 
opposite the mall. 

Bob: Thank you. How often do the return buses leave and when is the last 
bus this evening? 

Driver: Buses run every hour and the last bus is at 2 am. 

Bob: Thank you. You have been very helpful. 


Driver: You are welcome. No problem at all. (5) 


Choose the best option (A-D) in the following five questions to fill in the 
blanks in the travel conversation given above. 


1) Which option is the best to fill in the first blank? 
A) Canl sd the bus, please? 
B) Do you go to the city center? 
C) Can l have a return ticket, please? 
D) How long does it take to get to the city center? 


2) Which option is the best to fill in the second blank? 
A) Do you have a bus pass? 
B) Do you need to go anywhere? 
C) Do you need a ticket? 
D) Do you want to go to the city center? 


3) Which option is the best to fill in the third blank? 
A) Do you have the correct change? 
B) Do you have a bus pass? 
C) Are you travelling alone? 
D) Do you need a single or return? 


4) Which option is the best to fill in the fourth blank? 
A) Will you stop near a restaurant? 
B) What time does the bus return? 
C) Will you stop near the mall? 
D) Where will you stop? 


5) Which option is the best to fill in the fifth blank? 
A) See you next time. 
B) Would you like a single or return ticket? 
C) Sorry for the inconvenience. 
D) Please take a seat and enjoy the journey. 
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Exercise 2 


In this exercise, there are two sets of ESL travel conversation topics. Working 
with a friend you should have a conversation where you answer the 
question. One person has set A and askes those questions to the person who 
has set B. Take turns to asks questions. 


+ What is the longest journey you have ever taken? 

+ Would you like to be the captain of a ship, why? 

« How many different types pf transport have you ever 
used? 
Is it safe to travel in the country you come from? 


Have you ever had an accident while travelling? 


Question set B 


Do you like travelling? Why? 

What do you like to do while travelling? 

Would you like to be the captain of an airplane, why? 
What is your favorite method of transport? 

Do you get ill when travelling? 
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Figure 4.5: Resources 


In the fifth link, called "Resources" (Figure 4.5), the first video explains how to create 


comics using a website called Pixton. The second video explains how to create comics using 


Canva. Canva has become one of the most used resources by professionals worldwide, so a link 


goes directly to a written text explaining how to create comics using Pixton. In addition, there are 


five links to websites where you can create comics for fun or classes. 


Finally, there are three links where you can find several resources for comic creations and 


how to apply comics in the classroom. 


Figure 4.5 
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Figure 4.6: Uses in the Classroom 


In the sixth link, called "Uses in the Classroom" (Figure 4.6), there are some ideas on 
how to use comics in the classroom. These are only recommendations and should not necessarily 
be followed in the letter. Some teachers have brilliant ideas from an idea that a colleague can 


share. 
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Comic strips help students practice essential skills like 
reading, understanding visual concepts, understanding 
context clues, speaking, communicating complex ideas 


Making comic strips as a group activity 

Creating a comic strip is a great group activity. Some learners can write the story, 
some can draw, and some can color. Learners should speak in English and work 
together. Start by teaching them functional phrases like “Can | do the drawings?” and 
“I'd like to write the story”. 


Using comic strips to teach vocabulary 


If you've just given a lesson about shopping, learners can write a comic strip 
about ‘going to the shops‘. If you've just taught them to use the future tense, 
they can write a comic strip about ‘making plans’. Encourage learners to 
describe what happens in each frame of their comic strip in English. They 


VOCABULARY 


A CED should make story notes before they start drawing. 


A 


Creating fun characters 


Keep your students engaged by helping them to create interesting 
characters for their comic strips. Try asking questions about their 
characters like “Has he got a long or a short nose?”, “Is she wearing a 
shirt or a jumper?”, and “Is he happy or grumpy?” 


Why not ask them fo create a ‘character guide’ before drawing their 
comic strips? This could be a notebook where they design and describe 
every character using key vocabulary. 


Using comic strips to practice speaking skills 

Ask each group of learners to act out their comic strips in front of the 
class. Each learner should choose a character and practice saying 
their lines before performing them with their group. This will help 
learners practice their speaking skills. 


You could also get students to perform this activity with comic strips 
from a sourcebook. If each group changes three words in the strip 
before they act it out, listening students can play ‘spot the difference’ 
between the text in the comic strip and the words they hear. 


You can use your learners’ comic strips to create a set of unique 
reading tasks. Ask each group to create a set of true or false 
questions and comprehension activities to go with their comic strips. 
Now you can share these out amongst the class, or save them to use 
later. 


More ideas... 


* Digital storytelling: students (in small groups or individually) create a narrative storyline and illustrate it with relevant graphics. 

* Students use comic strips to visually retell a story they have read. 

* You can use comic strips to introduce a topic and have students brainstorm ideas 

Provide students with pre-designed comic strips with missing panels and ask them to fill in the blanks to complete the story. (Writing activity) 

* Provide students with blanked out comic strips and ask them to write a story based on the illustrated characters. (Writing activity, promote predicting 
skills) 
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Chapter 5: Conclusion 


As foreign language teachers, we face many challenges around the world. Some teachers 
have many advantages over others in their position because they are not involved in external 
situations that make their work more complicated. The research started as part of support for 
teachers of English as a foreign language. The creation of reading and speaking resources 
became a mixture of passions; theater and teaching English. Theater, which many people live 
every day in their lives as a life we live, brought to this research the passion and interest that my 
withdrawn thoughts had. Creating online resources for teachers of English as a foreign or second 
language is a project aimed at teachers who think of role-plays as resources for lessons but need 
to know how to create them or where to find them. 

In this research, articles appeared that took the initial idea in a new direction. The idea of 
creating theatrical conversations became conversations using comics as a fundamental part of 
this project. Students would like their learning to be fun and exciting, so some teachers should 
continue to look for diverse resources for their lessons. Comics become a connection with 
students; even college students are comic book readers, so as teachers, we should take advantage 
of the students’ love of comics to include reading comprehension activities. 

The world shares many data thanks to the internet. Resources have become unlimited in 
many aspects, although in education, some resources are scarce to elaborate lessons, keep 
refreshing, and update the teacher's work inside and outside the classroom. The elaboration of 
group activities becomes an exercise that involves all societies. English teachers must keep 
updated in acquiring new strategies and technologies to maintain interest and demonstrate that 


we can teach with new technologies. In this study, we found online resources connecting the 
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theater to the classroom to make lessons fun and motivating and engage students with reading 
creativity. 

In this project, I tried to solve one of the problems that plagued me the most when I was an 
English teacher in Colombia, finding Role Plays activities to show my students and have them 
act them out in front of the class. In addition to creating material for group Role Plays activities, 
the creation of the website emphasizes working on the four skills of teaching/learning English. 
By creating comics as an activity for the English class, teachers expect their students' production 
to be expressed in writing and reading other texts. The expectation will fall on creating new 
comics as a group strategy and should serve as role-plays. 

It is stimulating to project research that aims to help colleagues with resources that are 
scarce for many of them. The need that some teachers have in countries with few resources made 
possible the idea of creating resources and strategies so that those teachers can access the site 
online totally free. Throughout creating this research, I struggled more and more to come up with 
clear ideas to convince readers that comics are valuable resources in-group activities. In addition, 
comics can be used as a resource to strengthen the four skills of English language learning. In 
this project, speaking started as the skill to be developed. Nevertheless, with possibilities to focus 
on reading and writing as backup skills and to include writing as a final part of a strategy that 
could motivate students for its real or fictional content. 

The website is designed so teachers can download the comics and workshops proposed for 
each. In addition, the templates are made with the templates of the comics already elaborated on 
the website so that teachers have them available to develop writing activities as they see fit. This 


project proposes that these templates are used to rewrite the situations seen in the comic. 
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Students could focus on memorization through textual learning of the environments presented in 
the comics and to help them learn how to use them to learn to write and write. 

For this website to be continuous, it needs to be updated frequently so that teachers have 
new comics and new workshops to conduct. Creating more content to have new practice 
materials for teachers is essential so that it is not dull to find the same conversations and 
workshops every time teachers access the website. It is vital to keep the website updated with 
new activities or strategies to continue contributing to teachers who lack resources for group 


activities; the success of this website depends on it. 
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